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Resumo: O debate sobre a qualidade da formação de professores universitários é mais do que 
nunca uma questão relevante. É um tópico que frequentemente aparece em periódicos 
especializados sobre ensino superior frequentemente examinado no contexto científico. Este 
artigo aborda algumas dessas questões complexas e as ilustra com exemplos retirados de um 
estudo da Universidade de Bari. 
 
Palavras-chave: Formação de professores; Ensino superior; Ensino centrado no estudante. 
 
 
Abstract: The debate on the quality of university teacher education is more than ever a 
relevant issue. It is a topic which frequently appears in specialized journals about Higher 
Education and is often examined in a scientific context. This article takes up some of these 
complicated issues and illustrates with examples taken from a study at the University of Bari. 
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Resumem: El debate sobre la calidad de la formación del profesorado universitario es más 
que nunca un tema relevante. Es un tema que a menudo aparece en revistas especializadas 
sobre educación superior que a menudo se examinan en el contexto científico. Este artículo 
aborda algunos de estos problemas complejos y los ilustra con ejemplos de un estudio 
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Palabras clave: Formación de profesores; Enseñanza superior; Enseñanza centrada en el 
alumno. 
 
The information gathered initially regarding quality has generally focused on quality 
assessment: students results are systematically evaluated by a central state organism applying 
national standards and using standard criteria to evaluate impact learning. 
Traditionally university systems have paid a lot of attention to this method of quality 
assessment which has been usual method since the early 80s. Nowadays in Europe there are 
several assessment models of teaching processes, and each one differs in its cultural and 
political traditions. However, the most widespread one is the model which empowers the 
organizational guidelines of University systems and regulates the legislative development of 
curricula, programming courses and exams. 
Thanks to feedback from the British, French and Dutch, the more recent methods of 
quality control have been applied by the periodical inspection of activity by the universities’ 
central administration. The current British university system can be taken into consideration 
as, on the one hand, the self-evaluation of the institutions prepares the value judgment for 
auditor experts who are external; while on the other hand, it manages the awkward 
mechanisms of public funding allocation. It can be defined as a two-phase and well-tested 
system (e.g. self-evaluation and independent external evaluation) which prompts other 
European countries to adopt similar solutions (ENTWISTLE; TAIT, 1990). 
Making a brief reference to the Italian system, it can be said that the larger decisional 
autonomy granted to our universities is counterbalance (cf. Law n.537/93) to the evaluation 
organisations at the national level (the observatory/osservatorio) and for each individual 
university (evaluation units/nuclei di valutazione). These organisations also deal with quality 
control as article 5 states: “[they will assess] the productivity of research and teaching”. 
In the light of these premises, the question arises as to how a university system of 
“quality” can be truly defined. 
In its broader sense, “quality” is one which advocates ambitious objectives and 
frequently pays attention to teaching methodologies and learning styles (DEBRY; 
LECLERCQ; BOXIJS, 1998). Briefly, this type of teaching model aims to achieve its own 
objectives in an effective and efficient way and to be fulfilling for both teachers and students. 
The combination of effectiveness and efficiency can lead to reduce excess and idle costs by 
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innovative way of intervening in both the academic research and teaching processes 
(TRIGWELL; MARTIN, 2003). 
From this perspective, it is essential to identify the specific objectives in order to have 
a clear understanding of “how” and “what” needs to be improved; especially nowadays there 
is a need to establish some requirements functional to teacher training.  
Besides field and teaching knowledge, a teacher is required to be thoughtful, critical, 
ethically responsible. A teacher should be dynamic, take initiative, be a good planner and be a 
long life-learner.  
Teaching methodology which should adopt different modalities and plural mediators 
(e.g. a clear definition of personalized and challenging learning strategies; frequent use of 
research-based methods; focusing on discussion as a very fruitful moment functional to the 
“interpretative negotiation”). This methodology clearly implies the reshaping of the 
hegemonic view of teaching. The latter, which is a common characteristic in several 
university systems, usually is the cause of a passive attitude in the student, since it does not 
enable the student to develop such abilities and skills as those above mentioned (CARRE; 
MOISAN, 2002). In fact, it is well known that when we teach message, we deliver both the 
content and the medium or the media used to create it. Thus, it means that we use medium 
both a tool and as a subject matter, that is our own teaching method and view. 
Taking this into account, the teacher must lead the student to learn and assess how 
much importance and influence the teaching methods can have on what he/she effectively 
learns (LE BOTERF, 2000). And all this is particularly relevant for future teachers who will 
be able to reproduce in their own teaching experience the same methods and contents they 
have learnt throughout.  
These assumptions emerge from experience and from theoretical study which have 
contributed to define the following key-points: objectives, choice of topics, materials, study 
methods and procedures, timetables, curriculum structures (LENOIR; LIPIANSKY, 2003). 
As far as this study is concerned, the aim is to outline more and more effective teaching 
methods.  
Initial assumptions are mainly based on the action of teaching which does not directly 
produce positive learning effects. Teaching is an intentional action aiming to promote the 
learning of fruitful knowledge, abilities and skills in a systematic way. In fact, it can only 
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by the teacher. Furthermore, this action has also the objective of effective communication as a 
means of negotiation in student-teacher interactions. 
Teaching is implemented to create conditions in order to optimise the student’s 
learning process following to the teacher’s directions. The theoretical study alone is not 
sufficient for a teacher to comprehend the complexity of their role. Teachers find themselves 
in very different and often unpredictable situations. Teacher’s know-how enables his/her to 
relate to a specific teaching context (LANEVE, 2005a).  Both theory (teaching research) and 
practice (planning, stimulations, etc.) have contributed to trace guide lines and to focus on the 
quality of teaching offered which perfectly combines both aspects. 
In synthesis, it is necessary that didactic action completes the application of theoretical 
planning (didactic research) together with the practical one (project, simulation, etc.) 
(HATIVA; RAVIV, 1996). 
From the theoretical research the attention should be focus towards the context 
(emphasizing the interpretative function), to didactic theory and to the guidelines applied in 
higher education. 
To integrate the theoretical part with practice it could be useful to organise 
interdisciplinary seminars (interpretative function) about: educational evaluation; history; 
history of pedagogy; pedagogy; comparation education; theory of education; curriculum 
development; simulation, lesson. 
Several methods can be used other than seminars or the traditional lecture method, for 
example group activities (BENJAMN, 2001; STERNBERG, 2003): debate classrooms; 
negotiations; case analysis; research (bibliography, study, solutions, control); problem-
solving; reflection on student’s experiences. 
Practical planning requires instead that action is articulated on: content; training; 
observation. 
The methods for the practical part are very different: seminars; action-research; 
teaching contact; laboratories; simulation; films; use of teaching technologies. 
The principles on which the teaching is based on can be summarized as follows 
(TRIGWELL; PROSSER, 1999): enhancing the student’s active role defining his/her starting 
competences, research and study experiences, as well as teaching and work experiences, 
developed in Italy or in foreign country. How student learning is not only related to 
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underlines and/or photocopies them). It is also based on the files stored in his/her database, by 
the people he/she can ask for advice, information or an explanation.  
All these points form what is known as “distributed cognition”: assuring high 
scientific quality by means of both theory and practice; offering modular courses as a 
“package” within a six-month term (SCHRAW, 2000); prompting the university’s 
interventions (e.g. recognition of previous study or of teaching work developed in other areas) 
in the field of “permanent education”; assuring the student’s right to correct and clear 
evaluation defining evaluation criteria and types of assessment (ECCLES; WIGFIELD, 
2000); applying a style of teaching which draws on the espirt expérimental model and aims to 
test the following points: a) new teaching methods which can make the teaching-learning 
process even more worthwhile; b) new forms of study and attendance at evening classes; c) 
different study techniques which adopt open learning teaching methods; d) organizing course 
schedule (due dates); e) defining timing of exams (pre-test, partial or total tests); f) use of 
decentralized teaching structures (cf. DPR 382/1980, article 92 which states the permitted 
fields of experimental teaching). 
Methodology consists of: unveiling the suggested pathway and emphasizing the value 
of educational expertise; using, enhancing and activating the plurality of cultural mediators 
(e.g. lectures, exercises, seminars, research groups and workshops, etc.) in order to respect the 
cognitive levels of students coming from different secondary schools and to enhance other 
types of intelligence (i.e. different formae mentis) (ARONSON, 2002); using teaching 
modules. The concept of the school module is often ambiguous. A module is not a mere 
periodic teaching-learning unit, but a “piece” of a sequence that can be combined either with 
other pieces of the same sequence or in isolation with different learning effects; offering 
supporting material for study and avoiding monolithic pathways (SCHUNK, 2000); planning 
teaching interactive situations which can allow the student to express his/her personal options 
by comparing them with scientific theories; organizing frequent situations of teaching contact, 
so that part of the student’s learning which is not based on individual study (i.e. work load), 
but it is based on educational experiences organised by the teacher (VOLET; JÄRVELÄ, 
2001); aiming for multidisciplinary (e.g. combining with other courses and exams) and 
interdisciplinary (e.g. seminars) organization which becomes the means to promote integrated 
models of teaching and evaluation; adopting student teaching credits and planning the 
following activities: a) full time courses (e.g. eight consecutive hours at week and twice or 









Educacional e-ISSN 2178-2679 
Revista 
139 
arranged, for instance, in the ERASMUS project), meetings and so on; c) evening classes for 
students who are also part-times workers in order to allow them to organize their courses and 
exams in a more flexible way than the official university timetables; d) traditional seminars (2 
hours a week for 8-10 weeks); e) field study followed by a final report which corresponds to a 
fourth of the term; f) educational trips and visits followed by a final report which corresponds 
to a fourth term; g) integrative courses; h) distance learning courses. 
The student’s right to study is one of the most effective criteria in the definition of 
adequate pathways functional to personalized and stimulating cultural projects. However, they 
strongly require the student’s involvement, presence and study (DONALD, 1994). To this 
end, it is clearly necessary to elaborate such effective devices to achieve the right to study as 
those which are listed below. 
As for those students who cannot attend the university courses the following 
alternatives are outlined: new educational methods in order to make more fruitful the teaching 
and learning process; new forms of study and attendance at university through evening 
classes; different study approaches thanks to open learning strategies; the fulfilment of open 
archives; modular organization; workshops; promotion of the tutorial service. 
Evaluation is no longer the tool of strict selection any more, but it can be considerate 
the mode to promote (as Latin etymology of the word strongly marks: pro-movere, “to carry 
on”, “to go further”). 
The educational function of evaluation is to be clarified: it is known as the feed-back 
or the regulation function (BONNIOL; VIAL, 1997). It is based on principle borrowed from 
cybernetics and applied to teaching fields which provides that information sequences of an in 
progress-process in order to allow the immediate shaping and reshaping-of the educational 
proposal (BOEKAERTS; PINTRICH; ZEIDNER, 2000): written tests with open-answer 
questions; written reports; simulations of real teaching practice; group discussion; test 
planned in a work context; training projects; preordained discussions; lesson summaries; 
essays on a given topic; practical tests (technical, graphic and planning) and talks. 
The introduction of an educational contract would allow the student to design and 
define a personal syllabus of the courses which best combine his/her own interests, previous 
study experiences and future aspirations. 
This paper suggests considering that effective teacher training requires the integration 
of theoretical knowledge with practical skills, use of methodologies and strategies (problem 
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future teachers to experiment innovative and student-centred forms of learning are crucial 
elements for the entire educational pathway: trainee teachers are thus able to carry out 
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